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DVT Big ldea #1

are discipline-specific visual tools
desi gned for teachi]

60NTENT LITERACY STANDARDSX CONTENT STANDARDS \

thinking & information processing relational understanding of
SKILLS / STRATEGIES INFORMATION / KNOWLEDGE

e.g., Common Core ELA Standards e.g., Knowledge Standards for

for Literature, History & Science Literature, History & Science




DVT Big ldea #1

LITERATURE

60NTENT LITERACY STANDARDSX

thinking & information processing
SKILLS / STRATEGIES

Skills associated with identifying
t hheme & how i1 tos
throughout a literary work

Skills associated with explaining a
theme, verbally or in writing

N

m

~

CONTENT STANDARDS

relational understanding of
INFORMATION / KNOWLEDGE

Understanding connections
a nbetveris thectlleme and real-life

Knowing common themes that
appear in literature




DVT Big ldea #1

LITERATURE

60NTENT LITERACY STANDARDS

thinking & information processing
SKILLS / STRATEGIES

Skills associated with analyzing a
character 0s

Skills associated with drawing
|l nferences about
motivations

Skills associated with creating
robust characters when
\composing narratives

acti oln

~

e

S b&weaesrontotivateons obfrctstious

~

CONTENT STANDARDS

relational understanding of
INFORMATION / KNOWLEDGE

Understanding connections

characters and those of real

people A
character 6s

Understanding how motivations
Impact interpersonal
relationships & interactions

/




DVT Big ldea #1

LITERATURE

60NTENT LITERACY STANDARDSX

thinking & information processing
SKILLS / STRATEGIES

Skills associated with analyzing a
character 0s actio

Skills associated with drawing
|l nferences abou
motivations

RL.910.3Analyze how complex characters (e.g., those with multipl
or conflicting motivations) develop over the course of a text, intera

\With other characters, and advance the plot or develop the theme
A

CONTENT STANDARDS

relational understanding of
INFORMATION / KNOWLEDGE

Understanding connections
S b&weaesrontotivateons obfrctstious
characters and those of real

people A
character 6s

Understanding how motivations

~

/




Motivation Inferences

Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of aaeiyithtether characters, and

advance the plot or develop the theme.

/ ff‘-{‘erenff'(ifeclw
‘?/7:;3/ literature

© DifferentiatedVisualTools.com

CHARACTER:

]

Sanger Rainsford | NAST RSAONALIIAZYGOAEE GKS OKI NI OGSNDA
At first, Rainsford is excited about the prospect of hunting with General Zaroff. Then, h
out that he is going to be hunted by Zaroff.

EXPLICT INFORMATION PROVIDED BY TEXTBased on the text clues, MiNFERENCEBout what motivated the character
/1! 9{ F62dz FéER@ONmilJ}béguﬁém 2ya OKEN}OGSNRA 3I2Kta 2N F OQ)
He has no compassion for the animals he hunts. ( He does n

7 A

D1

& 2 Kcares how the jaguaF S St & K €

_ . Lidzi KAYaSt T A ywell Rengidtdisesaductive |3
\Where there are pistol shots, there awesS y & reasoning to direct himself to a safer place than the sea
73 GLUES 6 2 dzii (i K § VADHES/RBELEESSaNdDtife or S /| 2yySOGAz2ya OKINIOGSNRa 3I2Ffta 2N FOO) |

a ¢ K@&ld is made up of two classeshe hunters
and the huntedr §.1)

a have played the fox. Now | must play the cat of
\the fabled ¢ )

2 - CLUES 6 2 dzil (i K S PRIGRIENRERIEN
a L €zabSour book about hunting snow leopard

in Tibetb§.13)
& b 2nény men know how to make a Malay man
\catchem . 20)

a CLUES 0 2 dzii
G ¢ Kv&ather is making you soft. Be a reati§p. 1)

a Will agree to nothing of the kind§p.18)
\

Rainsford believekeisstrong,A Yy U K S cladstzg (0 S NF
hunters are the ones in contrpl
Rainsfords a realist. He accepts that he must deal vinéing
hunted.

/| 2yySOGAz2ya OKI NI OGSNRA

Rainsford wrote a book about hunting and is considered an exp

/

2NJ | O

321 f a

Hemade this tatry to fatally injure Zaroff. He uses his hunting ar

) travel experiences to save himself from Gen&maloft

0 K S styeiofINTERAOTENEYEh OTHE

| 2yyS0iA2ya OKINIOGSNRA 3I2Ffa 2N F O

Rainsfords condescending to his friend.

Rainsfordwill not agree to stay quiet about General Zaroff if h
wins the game. He refuses to compromise his integrity.

/
_ ) ag@ /hb/[}{Lhb l062dzi GKS OKINIOUGSNDA Y20AQI GA2

Rainsford is a celebrated expert hunter and haten books. Hebelieves that life is made up of the hunters and the

hunted, or he believes that life is made up of the ones in condhe ones without control. He finds himséking

hunted down like an animal. Hixperiencegrovide him with the strategic resources needediefeat General Zaroff.




DVT Big ldea #2

VERY strong research basis for using graphic organizers,
but some visual tools are far better than others

generic graphic organizers

s (O DU

éevery effecti vampfestanddrdsac hi n

RL.2.2 Recount stories, RL.3.9 Compare and contrast the
Including fables and folktales themes, settings, and plots of
from diverse cultures, and stories written by the same author
determine their central about the same or similar
message, lesson, or moral. characters (e.g., in books from a

series).
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VERY strong research basis for using graphic organizers,
but some visual tools are far better than others

generic graphic organizers

s (O DU

éevery effecti vampfestanddrdsac hi n

RL.2.2 Recount stories, RL.3.9 Compare and contrast the
Including fables and folktales themes, settings, and plots of
from diverse cultures, and stories written by the same author
determine their central about the same or similar
message, lesson, or moral. characters (e.g., in books from a

series).



DVT Big ldea #2

VERY strong research basis for using graphic organizers,
but some visual tools are far better than others

generic graphic organizers

s (O DU

éevery effecti vampfestanddrdsac hi n

énot so great as Core standar

RL.9-10.2 Determine a theme RL.11-12.5 Analyze how an author's
or central idea of a text and choices concerning how to structure
analyze in detail its specific parts of atext (e.g., the
development over the course choice of where to begin or end a

of the text, including how it story, the choice to provide a
emerges and is shaped and comedic or tragic resolution)

refined by specific detalils; contribute to its overall structure and
provide an objective summary meaning as well as its aesthetic

of the text. Impact.



DVT Big ldea #2

VERY strong research basis for using graphic organizers,
but some visual tools are far better than others

generic graphic organizers

s (O BUL

BOTTOM LI NEEé

Generic graphic organizers may undermine
Instruction in complex standards

e.g., eTrying to teach stud
t hat donot reflect the c¢comgp
Information & literacy standards

Shanahan an&hanahan, 2012



DVT Big ldea #2

Let 6s say you are planning to teach

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a
work of literature from outside the United States, drawing on a wide
reading of world literature.

What 6s the di fference be
THIS eand THI S?

© 2015 Edwin S. Ellis All Rights Reserved edwinellisl@gmaiveem.GraphicOrganizers.com



Cultural Experience A Points of View of an Event D}«'/ﬂerenmeﬂ menu

Analyze a particular point of view or cultural experience reflected in a work of literature from outside the fj[:i//s . . |Ite ratu re
United States drawingon a wide reading of world literature. © DifferentiatedVisualTools.com

The Joy Luck CluhAmy Tan

. Describe an important event in the story€ . ) ) .
SuyannWoo comes to America from China in 1947. She has lost her family, including twin baby dau

during the war. She remarries and settles in San Francisco. She and her new husband have a daug
named Jingnei. Suyanrstarts the Joy Luck Club with three other women which is similar to the one
begun in China. As Jiggigrows up, she and her mother seem to constantly clash. They never reall
resolve their differences befor8uyanrdies unexpectedly. Jirgeicomes to the Joy Luck Club to take hy
Y2(0KSNXQa LJ I OS ¢ dzé { &y dadightgrRiave Dedaiifouiidk Thé members all contribu
\_Mmoney for her to go to China to visit them.

_ J
CHARACTER‘ j|ngme| (Suyar“F 2 2 fja ﬁ I dZH_K U S N\n

Cultural Experiences Impact of Cultural Experiences
of Character on How Character Views and/or Reacts to the Event

."TRADITI(_)NS/VALUES _ _ _ _ _ _ )
i Jingmeivalues strength and intelligence Jingmeidoes not view her mother as a strong, assertive

i Jingmeivalues American freedoms and ideals woman which creates a clash between them

i Jingmei does not care much about her Chinese Jingmeiviews the Chinese customs of female obedience
i heritage YR af AaiGdSys odzi R2y QU &L
She does not value the Joy Luck Club because it ha Her mother knew that the Joy Luck Club was a safe have
origin in China for the other women, and they could support each other g
D they redefined themselves in a new culture y

o ™™ " R R

{ CUL T URHISTORICAL EXPERIENCES
In China during the war, women were subservient to

men. Women were held to rules much different than
men and treated with less respect

They felt an intense loyalty to Chinese tradition and
i history

i Women made hard choices for survival.

Literary
Work

o

JngmeiR2Sa y20 dzy RSNRGI yR Kg
the women in the Joy Luck Club enlighten her.

{KS R2Say Qi dzy RSNARUI YR 4 Kq¢
Chinese traditions until she visits China and finds her sist
Jingmei understands that the Joy Luck Club served as or
of many ways the women used to strengthéremselves.

J
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Let 6s say you are planning to teach

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a
work of literature from outside the United States, drawing on a wide
reading of world literature.

What 6s the di fference be
THIS eand THI S?

© 2015 Edwin S. Ellis All Rights Reserved edwinellisl@gmaiveem.GraphicOrganizers.com



Cultural Experience A Points of View of an Event ) et li menu
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the fj{:;/g Ite ratu re
United States drawingon a wide reading of world literature. ~ © DifferentiatedVisualTools.com

| t 0s al | about t hhe VI SUAL D]
e and the SEMANTI C PROMPT




Cultural Experience 4 Points of View of an Event [y estiated” l menu
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the fj{:;/g Ite ratu re
United States drawingon a wide reading of world literature. ~ © DifferentiatedVisualTools.com
Literary
Work
Describe an important event in the story€
e and the SEMANTI C PROMPI
\_ J
CHARACTER
Cultural Experiences Impact of Cultural Experiences
_______________________________oj_Qqu_a_CIgr_ _______________ on How Character Views and/or Reacts to the Event
{ TRADITIONS / VALUES )
!
1
1
1
1
1
1
1
1
1
1
1
1
1
i
\\¢ J
~N




DVT Big ldea #2

Let 06s say you are planning to teach

RL.9-10.7 Analyze the representation of a subject or a key scene in two different
artistic mediums, including what is emphasized or absent in each
treatment.

What 6s the di fference be

THIS : d | S
e an [ H ?
GENRES : Novel Noveletie Shortsiory Poelry Song Movie Tvishow
/Genre: N, e
[ Literary Work: ” Literary Work: ]
Conclusions
t what w !
= nt in e
Setting

— Fig Languag

© 2015 Edwin S. Ellis All Rights Reserved edwinellisl@gmaiveem.GraphicOrganizers.com



Medium Comparisons: Scene

Analyzethe representation of a subject or a key scene in two different artistic mediums,

including what is emphasized or absent in each treatment

GENRES A : Novel Novelette

Genre: Novel

Short-story Poetry Song Movie TV-show

/’éenre: Movie

Literary Work:

Of Mice and Men

[

™,
\,
\,
0y
|

Literary Work:

Of Mice and Mer§1992)

\\
\
\\
\
\
0y
i

SCENE:

Chapter 6/ Final Scene

P

/ A Herentiated
I Seeal
7’;3/5

menu

literature

© DifferentiatedVisualTools.com

Conclusions
about what was emphasized /
absent in each treatments

f |

7
Setting

} )

-Deep green pool of the Salinas Rigeriet,
pleasant shade

-The sun is going down creating a rosy color o
the hills and fiery mountain tops

-Lennie is waiting there for George.

1 SYyASQa YAYR 6 YRSNE
of his Aunt scolding him and then he imagines
gigantic rabbit degrading him.

-These thoughts make him worry that George
g2y QG O02YSo®
-A soft breeze is met with the yelling of the ang

M

-Little emphasis is placed on scenery/setting, §

beauty is ignored and not reveled in

-The woods are treacherous and tangled

-There are many natureelated obstacles

between George and Lennie

-Liérthie Wade® #rbughrkideRigh Rater, Hok2 N
a lost

-A lot of nature sounds fill the background as

well as the yelling of the impending mob

mob. [

Figurati

]

p

nyThe setting was really downplayed i

'B-In the book, there is extreme

~

1
the movie. The scene where Lennig
waits for George and looks around i$
completely cut out of the movie. It id
more characteffocused.

b

L
’

emphasis on the scenery and setting

ve Language ]

slopes. (personification)

-Gust drove through the tops of the trees like &
wave (simile)

-George shivered, threw the gun from him bac
up the bank near the pile of old ashes. (After
killing Lennie, the pile of ashes is symbolic of
their burnedup dream)

-The crash of the shot rolled up the hills and
rolled down again. (personification)

-The sun had left the valley to go climbing up t

K

o

e-No flowery or figurative language was really
used, dialogue was more straight forward

-George guides their discussion so that Lenniq
Oy Ify2aid as8SsS GKS R
K2YS®dé DS2NHS 4l yia
peaceful and happy state. This seems to be
symbolic of a perfect resting place.

1 SYyAS aleAiayda KS A1
stay there is foreshadowing of his death; the
place he likes will consume his final moments
life.

- j

NJhat $imply Hetsithié fontakrass.JS |

S5

ofsymbolism.

.

-Again, the figurative language is
downplayed in the movie. A lot of
that is cut out in favor of a dialogue

{TK&BobK, &n thié Bthebhand,‘cahnof
use physical visuals for imagery, buf
usesvivid description to create the
Bame éffeck SNB | yR KS

-Both the book and the movie utilize
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Let 06s say you are planning to teach

RL.9-10.7 Analyze the representation of a subject or a key scene in two different
artistic mediums, including what is emphasized or absent in each
treatment.

What 6s the di fference be

THIS : d | S
e an [ H ?
GENRES : Novel Noveletie Shortsiory Poelry Song Movie Tvishow
/Genre: N, e
[ Literary Work: ” Literary Work: ]
Conclusions
t what w !
= nt in e
Setting

— Fig Languag
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Medium Comparisons: Scene Wereﬂﬂmﬂ’” menu

Analyzethe representation of a subject or a key scene in two different artistic mediums, rseal ||te ra.ture
including what is emphasized or absent in each treatment cols

© DifferentiatedVisualTools.com

y ~7 ] e N

| t 0s al | about t he |[VI SUAL D
e and|the SEMANTII C PROMP]




Medium Comparisons: Scene
Analyzethe representation of a subject or a key scene in two different artistic mediums,
including what is emphasized or absent in each treatment

GENRES A : Novel Novelette Short-story Poetry Song Movie TV-show

~Genre: N, ~Genre:

[ Literary Work: l l Literary Work: ]
SCENE:

Qe menu

© DifferentiatedVisualTools.com

Conclusions
about what was emphasized /
absent in each treatments

g | Setting } b

| t 0s al | about t he
e and|the SEMANT

~

VI SUAL D
C PROMP]

|

[ Figurative Language

- _J




DVT Big ldea #3

1seal are all about reducing cognitive load by

7’:@@ using visual & seman

Enable teachers to SEE how to teach complex standards in
relatively simple ways

Make thinking structures VISIBLE to students

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its
development over the course of the text, including how it emerges
and is shaped and refined by specific details; provide an objective

summary of the text.
So what does that LOOK like?
Topic

Hidden message, opinion, or question about topic
Expose appearance of theme in plot, characters, & sce
Make connections to text evidence
Explain reallife connections




TH EME AnaIyS|S Werenfr'afedm

. . ) . . . . . Iseeal
Analyzen detail the development and refinement of a theme or central idea in a text, including how it emerges =

/s literature

and how it is shaped and refined by specific details. © DifferentiatedVisualTools.com

Topic Hidden message, opinion, or question about topE(pose appearance of theme in plot, characters, & sceMake connections to text evidencE(pIain reallife connections

[ LTERARY  The Scarlet Ibis

WORK

TOPIQ®f literarywork: - THEMHKauthors hiddermessage, opinion, or question about the topic)

The evil that lurks within The struggle for power with a loved one can lead to cruelty.

INITIALTheme connection to PLOT, CHARACTER or SCENE Details / Text evidence / Citation(s) y
How the themebeginsto be evident in the story tF3S mY 'S YAIKOGZ F2NJ I &

0 1.

When Doodle was born, all the attention switched to him. Brother felt unnotige@f the bed in the front bedroom. It was bad enough haui
and powerless, so he sought to regain his power by dominating Doodle. He @h'nVahd onthef, but h,avmg Rl who e possibly f_TOI
wanted to get rid of him by killing him. abft GKSNBE 6Fa dzyoSt NI o
him by smothering him.

Significance
The narrator (Brother) was already thinking about how it would look to others if he had a physically and mentally disiatded-is
image and personal power might be diminished, and he could not stand the thought of that.

UNFOLDINGheme connection(s) to PLOT, CHARACTER or SCENE Details/Text evidence/Citation(s) i
How the themeis shaped &efinedby additional aspects in the story 3 H B . To di Ib
Brother was not maintaining his reputation as a cool, normal boy because hd (g€ 3: He was a burden in many ways. To discourag

7 A 2 ~ L
to pull Doodle around in a cart. He was told everyday that he had to follow t OZYAy3 oAUK ) YSz LQR NIzy ?
R20G2N0NA 2NRSNE FyR (1S 522RtS ¢4 [iRIOKIW ang RN AIRUNGCaMeRs 81 AH0p |
this so much that he treated Doodle abusively. wheels. Sometimes, | accidentally turned him-over, bull

Doodle never told.

Significance _ o L o o '-A_ ------------------- ; -;---:-;---,- ------------- 5
NREGKSNI NBaSYiSR 522RfS 06SOlIdzasS (GKS FlIYAfteé aSSYSR (2 bawfte |C
NEGKSNQRa FSStAy3ao .NRPGKSNI FSt G LRoSNFdzE 6KSy KS &l & FoflS

Overall Conclusions that can be Drawn about the Theme
As soon as Doodle is born, Brother feels threatened. All the attention from the family is centered on Doodle, and &etitsehim. Then,

0SOFdzaS 522RfS OlFlyQd sl t12X .NRUKSNIKFa (G2 LidzZf KAY héthd@sihg Rants]
to do. His resentment of Doodle grows. His resentment and loss of power cause him to try to regain his power in crii veasses
Doodle and even harms him. Because Doodle never tells on him, he continues to exert his power never thinking of thenmesseque




DVT Big ldea #4

1 £ erentialed
rseal

7’:/

Specific DVTs, Rubrics & Stratagems
©/S  are provided for each individual 9-10
CCSS ELA Standard for reading and

writing about literature

RL.910.2

[?OCABULARYTHEMES

RL.910.3
CHARACTER

RL.910.4
g FIGURATIVE

LANGUAGE

RL.910.5
TEXT
STRUCTURE

RL.910.6
POINTOF
VIEW

RL.910.7

COMPARISONS

A4

RL.910.8
SOURCE
MATERIAL

W.9-10
WRITING

POETR
& LYRIC

:]

Resources are provided for both Tier 1 and Tier 2

levels of instruction



W;‘Z‘i&’z’“z’“ for Strategic Instruction in LITERATURE grades 9-10

ools

THEMES as literary devices
RL.910.2Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including
how it emerges and is shaped and refined by specific details; provide an objective summary of.the text

Tier 1 TIER 2Fundamentals
T.H.E.M.E. Analysis Theme Connections Team Dialogue

[ T T e R e T e e T e ] E‘ -

e |-

|
CHARACTERS as literary devices

RL.910.3Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text,
interact with other characters, and advance the plot or develop the theme.

Tier 1 TIER 2Fundamentals
Character Analysis Motivation Inferences  Character Interactions Character Features Character Inferences
o SIEE= e (e = — [ = - = O- = i
. ] =t — e  —— (T — >|\ — : J e e g -) — e
= | ] _ |- | ‘
= | I I S | 3 :
I | B e — ] : el

FIGURATIVE LANGUAGE as literary devices

RL.910.4Determine the meaning of words and phrases as they are used in the text, inclgdiregive and connotative meanings
analyze the cumulative impact of specific word choices on meaning and tone

Tier 1 TIER 2Fundamentals
| Spy Mood | Spy Imagery | Spy Idioms Mood Basics Imagery Basics

»

1

.

»




ools

@f;ﬁm& for Strategic Instruction in LITERATURE grades 9-10

Text Structures as literary devices

RL.910.5 Analyze how an author's choices concerning how to structure a text, order events within it (e.g., parallel plots), and
manipulate time (e.g., pacing , flashbacks) create such effects as mystery, tension, or surprise.

Tier 1 TIER 2Fundamentals
Historical Context Story Structure Flashback Analysis Story Problem BME Conflict Sequence
S I —
4 = } ____ C

POINTS-of-VIEW as literary devices

RL.910.6Analyze a particulgroint of view or cultural experience reflected in a wafditerature from outside the United States,
drawing on a wide reading of world literature.

Tier 1 TIER 2Fundamentals
Cultural Experiences POV Event

52

( I
7 - b )

COMPARISIONS

RL.910.7 Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or
absent in each treatment.

Tier 1
TOPIC 2-Mediums SCENE 2-Mediums CHARACTER 2-Mediums PLOT 2-Mediums

TIER 2Fundamentals
Character Comparisons Plot Comparisons

: = e




/ iFFerentiated
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SOURCE MATERIAL

RL.910.9 Analyze how amauthor draws on and transforms source material in a specific watk,(how Shakespeare treats a theme
or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).

Tier 1

= ]
T —

—

Theme Source Material Character Source Material Event Source Material

POETRY & LYRICS

for Strategic Instruction in LITERATURE grades 9-10

RL.910.2Determine a theme or central idea of a text and analyze in detail its development over the course of the text.

RL.910.4Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings.

Poem / Lyric Analysis

Tier 1

Poem Structures

Setting Impact

TIER 2Fundamentals)
Poetic Devices

e — __ — 1—1 b S —
WRITING
W.9-10.1 Argumentative W.9-10.2 Explanatory W.9-10.3 Narrative
Tier 1 Tier 2 Tier 1 Tier 2 Tier 1 Tier 2
DEBATE 2 Reasons + Details Explanatory Planner | Explanatory Planner Narrative Story Personal




DVT Big ldea #5

/ 1Fferentialed
'S4l greall about Strategic Instruction

7’:@/\5
* Explicit

* Making thinking visible

* Systematic, responsive scaffolding
* Scaffolding complexity of tasks
* Scaffolding assistance

* Strategic use of high engagement
tactics

* Strategic use of Formative &
Summative Assessment
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/ it erenticted
rSeal are all about Strateqic Instruction
7’:@’5

DVT INSTRUCTIONAL PARADIGM
IDEASA NOTESA ELABORATION




DVT Big ldea #5

/ it erenticted
rSeal are all about Strateqic Instruction
7?;/5

DVT INSTRUCTIONAL PARADIGM
IDEASA NOTESA ELABORATION

Media analyzed to
gleam key ideas




DVT Big ldea #5

/ it erenticted
rSeal are all about Strateqic Instruction
7’.«;::::/5

DVT INSTRUCTIONAL PARADIGM
IDEASA NOTESA ELABORATION

Key ideas
converted to
DVT notes




DVT Big ldea #5

/ it erenticted
rSeal are all about Strateqic Instruction
7’.&/5

DVT INSTRUCTIONAL PARADIGM
IDEASA NOTESA ELABORATION

Students practice
verbally explaining
iIdeas using the DVT as a

guide‘

Students use DVT as a
pre-writing tool to guide
composition writing




DVT Big ldea #5

/ it erenticted
rSeal are all about Strateqic Instruction
7’.&/5

DVT INSTRUCTIONAL PARADIGM

IDEASA NOTESA ELABORATION
2 phases of 1 nst

Phase 1. Teacher facilitated
(used when students are NOT familiar with the DVT)

Systematic, explicit, co -constructing ideas as information is
analyzed and DVT note -taking is guided




DVT Big ldea #5

/ it erenticted
rSeal are all about Strateqic Instruction
7’.&/5

DVT INSTRUCTIONAL PARADIGM

IDEASA NOTESA ELABORATION
2 phases of 1 nst

Phase 1: Teacher facilitated

Phase 2: Peer facilitated

(used when students AREfamiliar with the DVT)

Peers collaborate as information is analyzed, converted to
DVT notes, and then elaborated verbally or via writing
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it erenticted
are all about Strateqic Instruction

rSeal
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tratagem O
Instructional guide

Each

For

T.H.E.M.E
Analysis

TH.E.M.E
Analysis
STRATAGEM

t hat

D V Tinstiuati®nala
erves
and as a lesson plan
exampl ee

Medium
Comparisons

Medium Comparisons: Scene
e of This Stratagem s to faciltate an effective comparison Best Time to Apply This Stratagen... Q{ sy

et of a speciic scena froma Bterary work 25 conveyed « ARer students are familar with both
itecations of the lterary work o -

TIP: Use the completed version of this DVT in conjunction
fation of @ subject or @ key scene in two different ortistic withthe Explanatory Essay Planner to write for an in-
emphasized or absent in each treatment. depth essay that compares how a story’s scene is portrayed
In diferent mediums.

CCSS ELALITERACY.W.9-10.2

Wiite informative/explanotory texts

tedium C: Scene Scene RUBRIC
Power Point | Power Point
x

Overview of Initial “Ideas = Notes = Elaboration” Ins jon (for use when students ARE NOT fomiliar with the DVT)
ideally, the portion of the DVT that addresses rc he ‘ (m n . short story) should be completed. Then,
students access the alternative medium (e.g., il ) n roffai Nn‘ the DVT.

Ideas 3 Notes

Initially, the process of noting ideas on the DVT is co-constructed as key words the author used when describing the pertinent features of the
setting (e.g., londscape, weather, gaigt in nnw are dentified and noted on the portion of the Medium Comparisons: Scene DVT tht addresses
this topic for the first (text} medfim \ plete the portion of the OVT

‘addressing the how the scene ,:nw u g soffl about what was emphasized/ absent
in each treatments” associated W m Hnsth.®eso that students are provided a model
‘upan which their subsequent responses althey formulate that address conclusions about the author's use

of figurative language.

Ideas > Notes = Elaboration:
Students use the completed DVT a5 e wilte diums as they are evaluated by
peers who use the rubric as a gu! valulte a d=X

Team Activitie [ Numbered Heads J Jig Saw | Rotated DVTs | Rank & snm]




