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DVT Big Idea #1 

CONTENT LITERACY STANDARDS CONTENT STANDARDS 

e.g., Common Core ELA Standards 

for Literature, History & Science 

e.g., Knowledge Standards for 

Literature, History & Science 

thinking & information processing 

SKILLS / STRATEGIES 

relational understanding of 

INFORMATION / KNOWLEDGE  

are discipline-specific visual tools 

designed for teachingé  



DVT Big Idea #1 

CONTENT LITERACY STANDARDS CONTENT STANDARDS 

thinking & information processing 

SKILLS / STRATEGIES 

relational understanding of 

INFORMATION / KNOWLEDGE  

LITERATURE 

Skills associated with identifying 

theme & how itôs manifested 

throughout a literary work 

Understanding connections 

between the theme and real-life 

Knowing common themes that 

appear in literature 
Skills associated with explaining a 

theme, verbally or in writing 



DVT Big Idea #1 

CONTENT LITERACY STANDARDS CONTENT STANDARDS 

thinking & information processing 

SKILLS / STRATEGIES 

relational understanding of 

INFORMATION / KNOWLEDGE  

Skills associated with analyzing a 

characterôs actions & motivations 

Understanding connections 

between motivations of fictitious 

characters and those of real 

people Skills associated with drawing 

inferences about a characterôs 

motivations Understanding how motivations 

impact interpersonal  

relationships & interactions Skills associated with creating 

robust characters when 

composing narratives 

LITERATURE 
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Skills associated with drawing 

inferences about a characterôs 

motivations 

thinking & information processing 

SKILLS / STRATEGIES 

CONTENT LITERACY STANDARDS CONTENT STANDARDS 

relational understanding of 

INFORMATION / KNOWLEDGE  

Skills associated with analyzing a 

characterôs actions & motivations 

Understanding connections 

between motivations of fictitious 

characters and those of real 

people 

Understanding how motivations 

impact interpersonal  

relationships & interactions Skills associated with creating 

robust characters when 

composing narratives 

RL.9-10.3 Analyze how complex characters (e.g., those with multiple 
or conflicting motivations) develop over the course of a text, interact 
with other characters, and advance the plot or develop the theme 

LITERATURE 



/ƻƴƴŜŎǘƛƻƴǎ ŎƘŀǊŀŎǘŜǊΩǎ Ǝƻŀƭǎ ƻǊ ŀŎǘƛƻƴǎ 

.ǊƛŜŦ ŘŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ Ƴŀƛƴ GOALSΧ 

Motivation Inferences  
Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and 
advance the plot or develop the theme. 
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literature  

CHARACTER: 

aȅ /hb/[¦{Lhb ŀōƻǳǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ ƳƻǘƛǾŀǘƛƻƴ 

/[¦9{ ŀōƻǳǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ PERSONALITY 

/ƻƴƴŜŎǘƛƻƴǎ ŎƘŀǊŀŎǘŜǊΩǎ Ǝƻŀƭǎ ƻǊ ŀŎǘƛƻƴǎ CLUES ŀōƻǳǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ VALUES/BELIEFS about life or self 

/ƻƴƴŜŎǘƛƻƴǎ ŎƘŀǊŀŎǘŜǊΩǎ Ǝƻŀƭǎ ƻǊ ŀŎǘƛƻƴǎ CLUES ŀōƻǳǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ style of INTERACTING with OTHERS 

EXPLICT INFORMATION PROVIDED BY TEXT Based on the text clues, my INFERENCES about what motivated the character 

/ƻƴƴŜŎǘƛƻƴǎ ŎƘŀǊŀŎǘŜǊΩǎ Ǝƻŀƭǎ ƻǊ ŀŎǘƛƻƴǎ CLUES ŀōƻǳǘ ǘƘŜ ŎƘŀǊŀŎǘŜǊΩǎ PRIOR EXPERIENCES 

At first, Rainsford is excited about the prospect of hunting with General Zaroff.  Then, he finds 
out that he is going to be hunted by Zaroff. 

Sanger Rainsford 

ά²Ƙƻ cares how the jaguar ŦŜŜƭǎΚέ 
Where there are pistol shots, there are ƳŜƴέ                                                                                      

He has no compassion for the animals he hunts. ( He does not 
Ǉǳǘ ƘƛƳǎŜƭŦ ƛƴ ŀƴƻǘƘŜǊΩǎ Ǉƻǎƛǘƛƻƴ well). Rainsford uses deductive 
reasoning to direct himself to a safer place than the sea 

ά¢ƘŜ world is made up of two classesτthe hunters 
and the huntedΦέ (p.1) 
άL have played the fox. Now I must play the cat of 
the fableΦέ 
 

Rainsford believes he is strong, ƛƴ ǘƘŜ άƘǳƴǘŜǊέ class - the 
hunters are the ones in control).  
Rainsford is a realist. He accepts that he must deal with being 
hunted. 
 

Rainsford wrote a book about hunting and is considered an expert.   
 

He made this to try to fatally injure Zaroff. He uses his hunting and 
travel experiences to save himself from General Zaroff. 
 

Rainsford is condescending to his friend. 
 

Rainsford will not agree to stay quiet about General Zaroff  if he 
wins the game. He refuses to compromise his integrity. 

άLΩǾŜ read your book about hunting snow leopards 
in TibetΦέ (p.13) 
άbƻǘ many men know how to make a Malay man-
catcherΦέ (p. 20) 

ά¢ƘŜ weather is making you soft. Be a realistΦέ (p. 1) 
 

άL will agree to nothing of the kindΦέ (p.18) 

Rainsford is a celebrated expert hunter and has written books. He believes that life is made up of the hunters and the 
hunted, or he believes that life is made up of the ones in control vs. the ones without control.  He finds himself being 
hunted down like an animal.  His experiences provide him with the strategic resources needed to defeat General Zaroff. 
 



évery effective for teaching simple standards 

generic graphic organizers   

RL.2.2 Recount stories, 

including fables and folktales 

from diverse cultures, and 

determine their central 

message, lesson, or moral. 

VERY strong research basis for using graphic organizers,  

DVT Big Idea #2 

RL.3.9 Compare and contrast the 

themes, settings, and plots of 

stories written by the same author 

about the same or similar 

characters (e.g., in books from a 

series). 

but some visual tools are far better than others 



évery effective for teaching simple standards 

generic graphic organizers   

RL.2.2 Recount stories, 

including fables and folktales 

from diverse cultures, and 

determine their central 

message, lesson, or moral. 

VERY strong research basis for using graphic organizers,  

DVT Big Idea #2 

RL.3.9 Compare and contrast the 

themes, settings, and plots of 

stories written by the same author 

about the same or similar 

characters (e.g., in books from a 

series). 

but some visual tools are far better than others 



évery effective for teaching simple standards 

generic graphic organizers   

RL.9-10.2 Determine a theme 

or central idea of a text and 

analyze in detail its 

development over the course 

of the text, including how it 

emerges and is shaped and 

refined by specific details; 

provide an objective summary 

of the text. 

 

énot so great as Core standards get more complex 

RL.11-12.5 Analyze how an author's 

choices concerning how to structure 

specific parts of a text (e.g., the 

choice of where to begin or end a 

story, the choice to provide a 

comedic or tragic resolution) 

contribute to its overall structure and 

meaning as well as its aesthetic 

impact. 

VERY strong research basis for using graphic organizers, 

but some visual tools are far better than others 

DVT Big Idea #2 



generic graphic organizers   

BOTTOM LINEé 

VERY strong research basis for using graphic organizers, 

but some visual tools are far better than others 

DVT Big Idea #2 

Generic graphic organizers may undermine 

instruction in complex standards 

e.g., éTrying to teach students to use structures 

that donôt reflect the complexity of high school 

information & literacy standards  

Shanahan and Shanahan, 2012  
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Whatôs the difference betweené 

THIS 

Letôs say you are planning to teach this standardé 

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a 

work of literature from outside the United States, drawing on a wide 

reading of world literature. 

éand THIS? 



TRADITIONS / VALUES 

 

 

Cultural Experiences  

of Character  

 

 

Describe an important event in the storyé  
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Cultural Experience Ą Points of View of an Event 
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the  
United States, drawing on a wide reading of world literature. 
 

Literary 

Work 

CHARACTER 

 

CULTUREôS HISTORICAL EXPERIENCES 

Impact of Cultural Experiences  

on How Character Views and/or Reacts to the Event 

menu 

The Joy Luck Club by Amy Tan  

Suyann Woo comes to America from China in 1947.  She has lost her family, including twin baby daughters 
during the war.  She remarries and settles in San Francisco.  She and her new husband have a daughter 
named Jing-mei.  Suyann starts the Joy Luck Club with three other women which is similar to the one 
begun in China.  As Jing-mei grows up, she and her mother seem to constantly clash.  They never really 
resolve their differences before Suyann dies unexpectedly.  Jing-mei comes to the Joy Luck Club to take her 
ƳƻǘƘŜǊΩǎ ǇƭŀŎŜΦ  {ƘŜ ŦƛƴŘǎ ƻǳǘ ǘƘŀǘ {ǳȅŀƴƴΩǎ twin daughters have been found.  The members all contribute 
money for her to go to  China to visit them. 

Jing-mei (Suyann ²ƻƻΩǎ ŘŀǳƎƘǘŜǊύ 

Jing-mei does not view her mother as a strong, assertive 
woman which creates a clash between them 
Jing-mei views the Chinese customs of female obedience 
ŀƴŘ άƭƛǎǘŜƴΣ ōǳǘ ŘƻƴΩǘ ǎǇŜŀƪ ά ōŜƘŀǾƛƻǊ ŀǎ ǊƛŘƛŎǳƭƻǳǎΦ 
Her mother knew that the Joy Luck Club was a safe haven 
for the other women, and they could support each other as 
they redefined themselves in a new culture 

In China during the war, women were subservient  to 
men.  Women were held to rules much different than 
men and treated with less respect 
They felt an intense loyalty to Chinese tradition and 
history 
Women made hard choices for survival.  

Jing-mei ŘƻŜǎ ƴƻǘ ǳƴŘŜǊǎǘŀƴŘ ƘŜǊ ƳƻǘƘŜǊΩǎ ǎǘǊŜƴƎǘƘ ǳƴǘƛƭ 
the women in the Joy Luck Club enlighten her. 
{ƘŜ ŘƻŜǎƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ƘŜǊ ƳƻǘƘŜǊ ƘŜƭŘ Ŧŀǎǘ ǘƻ ǎŜǾŜǊŀƭ 
Chinese traditions until she visits China and finds her sisters. 
Jing-mei  understands that the Joy Luck Club served as one 
of many ways the women used to strengthen themselves. 

Jing-mei values strength and intelligence 
Jing-mei values American freedoms and ideals 
Jing-mei does not care much about her Chinese 
heritage 
She does not value the  Joy Luck Club because it had its 
origin in China 
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Whatôs the difference betweené 

THIS 

Letôs say you are planning to teach this standardé 

RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a 

work of literature from outside the United States, drawing on a wide 

reading of world literature. 

éand THIS? 
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Cultural Experience Ą Points of View of an Event 
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the  
United States, drawing on a wide reading of world literature. 
 

menu 

Itôs all about the VISUAL DESIGN 

é and the SEMANTIC PROMPTS 



TRADITIONS / VALUES 

 

 

Cultural Experiences  

of Character  

 

 

Describe an important event in the storyé  
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Cultural Experience Ą Points of View of an Event 
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the  
United States, drawing on a wide reading of world literature. 
 

Literary 

Work 

CHARACTER 

 

CULTUREôS HISTORICAL EXPERIENCES 

Impact of Cultural Experiences  

on How Character Views and/or Reacts to the Event 

menu 

Itôs all about the VISUAL DESIGN 

é and the SEMANTIC PROMPTS 
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Whatôs the difference betweené 

Letôs say you are planning to teach this standardé 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different 

artistic mediums, including what is emphasized or absent in each 

treatment. 

éand THIS? THIS 



Conclusions  
about what was emphasized / 

absent in each treatments SCENE: 

Genre: Genre: 

GENRES Ą:  Novel   Novelette   Short-story    Poetry    Song    Movie   TV-show 

Literary Work: 

 

Literary Work: 

 

Medium Comparisons: Scene 
Analyze the representation of a subject or a key scene in two different artistic mediums, 
including what is emphasized or absent in each treatment  
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literature  

Figurative Language 

menu 

Novel Movie 

Of Mice and Men Of Mice and Men (1992) 

Chapter 6/ Final Scene 

Setting 
-Deep green pool of the Salinas River-quiet, 
pleasant shade  

-The sun is going down creating a rosy color on 
the hills and fiery mountain tops 

-Lennie is waiting there for George.  
-[ŜƴƴƛŜΩǎ ƳƛƴŘ ǿŀƴŘŜǊǎ ǘƻ ŀ ŎƘƛƭŘƘƻƻŘ ƳŜƳƻǊȅ 
of his Aunt scolding him and then he imagines a 
gigantic rabbit degrading him. 

-These thoughts make him worry that George 
ǿƻƴΩǘ ŎƻƳŜΦ 

-A soft breeze is met with the yelling of the angry 
mob. 

-Little emphasis is placed on scenery/setting, any 
beauty is ignored and not reveled in 

-The woods are treacherous and tangled 
-There are many nature-related obstacles 
between George and Lennie 

-Lennie wades through knee-high water, looks 
lost 

-A lot of nature sounds fill the background as 
well as the yelling of the impending mob 

-The setting was really downplayed in 
the movie.  The scene where Lennie 
waits for George and looks around is 
completely cut out of the movie.  It is 
more character-focused.   

-In the book, there is extreme 
emphasis on the scenery and setting. 

-Again, the figurative language is 
downplayed in the movie.  A lot of 
that is cut out in favor of a dialogue 
that simply gets the point across.  

-The book, on the other hand, cannot 
use physical visuals for imagery, but 
uses vivid description to create the 
same effect.   

-Both the book and the movie utilize 
symbolism. 

-The sun had left the valley to go climbing up the 
slopes. (personification) 

-Gust drove through the tops of the trees like a 
wave (simile) 

-George shivered, threw the gun from him back 
up the bank near the pile of old ashes.  (After 
killing Lennie, the pile of ashes is symbolic of 
their burned-up dream) 

-The crash of the shot rolled up the hills and 
rolled down again. (personification) 

-No flowery or figurative language was really 
used, dialogue was more straight forward 

-George guides their discussion so that Lennie 
Ŏŀƴ ŀƭƳƻǎǘ ǎŜŜ ǘƘŜ ŘǊŜŀƳ ƻŦ ǘƘŜƛǊ άǇŜǊŦŜŎǘ 
ƘƻƳŜΦέ  DŜƻǊƎŜ ǿŀƴǘǎ [ŜƴƴƛŜ ǘƻ ōŜ ƛƴ Ƙƛǎ Ƴƻǎǘ 
peaceful and happy state.  This seems to be 
symbolic of a perfect resting place.  

-[ŜƴƴƛŜ ǎŀȅƛƴƎ ƘŜ ƭƛƪŜǎ ƛǘ ƘŜǊŜ ŀƴŘ ƘŜΩŘ ƭƛƪŜ ǘƻ 
stay there is foreshadowing of his death; the 
place he likes will consume his final moments of 
life. 
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Whatôs the difference betweené 

Letôs say you are planning to teach this standardé 

RL.9-10.7 Analyze the representation of a subject or a key scene in two different 

artistic mediums, including what is emphasized or absent in each 

treatment. 

éand THIS? THIS 



Medium Comparisons: Scene 
Analyze the representation of a subject or a key scene in two different artistic mediums, 
including what is emphasized or absent in each treatment  
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literature  
menu 

Itôs all about the VISUAL DESIGN 

é and the SEMANTIC PROMPTS 



Conclusions  
about what was emphasized / 

absent in each treatments SCENE: 

Genre: Genre: 

GENRES Ą:  Novel   Novelette   Short-story    Poetry    Song    Movie   TV-show 

Literary Work: 

 

Literary Work: 

 

Medium Comparisons: Scene 
Analyze the representation of a subject or a key scene in two different artistic mediums, 
including what is emphasized or absent in each treatment  
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Figurative Language 

menu 

Setting 

Itôs all about the VISUAL DESIGN 

é and the SEMANTIC PROMPTS 



DVT Big Idea #3 

are all about reducing cognitive load by 

using visual & semantic prompts thaté 

Enable teachers to SEE how to teach complex standards in 

relatively simple ways 

Make thinking structures VISIBLE to students 

RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its 

development over the course of the text, including how it emerges 

and is shaped and refined by specific details; provide an objective 

summary of the text. 

So what does that LOOK like? 

Topic 
Hidden message, opinion, or question about topic 

Expose appearance of theme in plot, characters, & scenes 

Make connections to text evidence 

Explain real-life connections 



Significance 

Details / Text evidence / Citation(s) 

THEME Analysis 
Analyze in detail the development and refinement of a theme or central idea in a text, including how it emerges 
and how it is shaped and refined by specific details. 

  

 

© DifferentiatedVisualTools.com  

literature  

LITERARY 
WORK 

INITIAL Theme connection to PLOT, CHARACTER or SCENE    
How the theme begins to be evident in the story 

Topic  Hidden message, opinion, or question about topic   Expose appearance of theme in plot, characters, & scenes  Make connections to text evidence   Explain real-life connections 

TOPIC of literary work: THEME (authors hidden message, opinion, or question about the topic): 

Significance 

UNFOLDING Theme connection(s) to PLOT, CHARACTER or SCENE   
How the theme is shaped & refined by additional aspects in the story 

Details/Text evidence/Citation(s) 

Overall Conclusions that can be Drawn about the Theme 

The Scarlet Ibis 

The evil that lurks within  

When Doodle was born, all the attention switched to him.  Brother felt unnoticed 
and powerless, so he sought to regain his power by dominating Doodle.  He even 
wanted to get rid of him by killing him. 

tŀƎŜ мΥ  IŜ ƳƛƎƘǘΣ ŦƻǊ ŀǎ ƭƻƴƎ ŀǎ ƘŜ ƭƛǾŜŘΣ ƭƛŜΧƛƴ ǘƘŜ ŎŜƴǘŜǊ 
of the bed in the front bedroom. It was bad enough having 
an invalid brother, but having one who was possibly not 
άŀƭƭ ǘƘŜǊŜέ ǿŀǎ ǳƴōŜŀǊŀōƭŜΣ ǎƻ L ōŜƎŀƴ ǘƻ ƳŀƪŜ Ǉƭŀƴǎ ǘƻ ƪƛƭƭ 
him by smothering him. 

The narrator (Brother) was already thinking about how it would look to others if he had a  physically and mentally disabled sibling.  His 
image and personal power might be diminished, and he could not stand the thought of that. 

Page 3:  He was a burden in many ways. To discourage his 
ŎƻƳƛƴƎ ǿƛǘƘ ƳŜΣ LΩŘ Ǌǳƴ ǿƛǘƘ ƘƛƳ ŀŎǊƻǎǎ ǘƘŜ ŜƴŘǎ ƻŦ ǘƘŜ 
cotton rows and careen him around corners on two 
wheels.  Sometimes, I accidentally turned him over, but 
Doodle never told. 

Brother  was not maintaining his reputation as a cool, normal boy because he had 
to pull Doodle around in a cart.  He was told everyday that he had to follow the 
ŘƻŎǘƻǊΩǎ ƻǊŘŜǊǎ ŀƴŘ ǘŀƪŜ 5ƻƻŘƭŜ ǿƛǘƘ ƘƛƳ ǿƘŜǊŜǾŜǊ ƘŜ ǿŜƴǘΦ  .ǊƻǘƘŜǊ ǊŜǎŜƴǘŜŘ 
this so much that he treated Doodle abusively. 

.ǊƻǘƘŜǊ ǊŜǎŜƴǘŜŘ 5ƻƻŘƭŜ ōŜŎŀǳǎŜ ǘƘŜ ŦŀƳƛƭȅ ǎŜŜƳŜŘ ǘƻ ƻƴƭȅ ŎŀǊŜ ŀōƻǳǘ 5ƻƻŘƭŜ ƘŀǾƛƴƎ Ƙƛǎ ƴŜŜŘǎ ƳŜǘΦ  ¢ƘŜȅ ŘƛŘƴΩǘ ǎŜŜƳ ǘƻ ŎŀǊŜ ŀbout 

.ǊƻǘƘŜǊΩǎ ŦŜŜƭƛƴƎǎΦ  .ǊƻǘƘŜǊ ŦŜƭǘ ǇƻǿŜǊŦǳƭ ǿƘŜƴ ƘŜ ǿŀǎ ŀōƭŜ ǘƻ ǎŎŀǊŜ ƻǊ ƘǳǊǘ 5ƻƻŘƭŜ ōŜŎŀǳǎŜ 5ƻƻŘƭŜ ƴŜǾŜǊ ŘƛŘ ŀƴȅǘƘƛƴƎ ŀōƻǳǘ ƛt.  

As soon as Doodle is born,  Brother feels threatened.  All the attention from the family is centered on Doodle, and Brother resents him.  Then, 
ōŜŎŀǳǎŜ 5ƻƻŘƭŜ ŎŀƴΩǘ ǿŀƭƪΣ .ǊƻǘƘŜǊ Ƙŀǎ ǘƻ Ǉǳƭƭ ƘƛƳ ŀǊƻǳƴŘ ƛƴ ŀ ŎŀǊǘΦ  .ǊƻǘƘŜǊ ƛǎ ƘǳƳƛƭƛŀǘŜŘΣ ŀƴŘ ƘŜ ƭƻǎŜǎ ǘƘŜ ŦǊŜŜŘƻƳ ǘƻ Řƻ ǘhe things he wants 
to do.  His resentment of Doodle grows.  His resentment and loss of power cause him to try to regain his power in cruel ways.  He terrifies 
Doodle and even harms him.  Because Doodle never tells on him, he continues to exert his power never thinking of the consequences. 

The struggle for power with a loved one can lead to cruelty. 



RL.9-10.2 
 

THEMES   

RL.9-10.3  
 

CHARACTERS 

RL.9-10.6 

POINT-OF- 
VIEW 

RL.9-10.8   

SOURCE  
MATERIAL 

RL.9-10.5 

TEXT  
STRUCTURE 

 
 

VOCABULARY   

W.9-10   
 

WRITING 

 

POETRY 
& LYRICKS 

RL.9-10.7   
 

COMPARISONS 

RL.9-10.4  

FIGURATIVE 
LANGUAGE 

DVT Big Idea #4 

Specific DVTs, Rubrics & Stratagems 

are provided for each individual 9-10 

CCSS ELA Standard  for reading and 

writing about literature 

Resources are provided for both Tier 1 and Tier 2  

levels of instruction 



for Strategic Instruction in LITERATURE  grades 9-10 

THEMES as literary devices 
RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including 
how it emerges and is shaped and refined by specific details; provide an objective summary of the text. 

Tier 1  TIER 2: Fundamentals 
T.H.E.M.E. Analysis Theme Connections Team Dialogue 

CHARACTERS as literary devices 
RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, 
interact with other characters, and advance the plot or develop the theme. 

Character Analysis Motivation Inferences Character Interactions Character Features Character Inferences 
Tier 1  TIER 2: Fundamentals 

FIGURATIVE LANGUAGE as literary devices 

RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; 
analyze the cumulative impact of specific word choices on meaning and tone  

I Spy Mood I Spy Imagery I Spy Idioms Mood Basics Imagery Basics 
Tier 1  TIER 2: Fundamentals 
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POINTS-of-VIEW as  literary devices 
RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, 
drawing on a wide reading of world literature. 

Cultural Experiences POV Event 
Tier 1  TIER 2: Fundamentals 

COMPARISIONS 
RL.9-10.7  Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or 
absent in each treatment. 

TOPIC 2-Mediums 

 

SCENE 2-Mediums CHARACTER 2-Mediums PLOT 2-Mediums Character Comparisons 
TIER 2: Fundamentals 

Text Structures as literary devices 
RL.9-10.5  Analyze how an author's choices concerning how to structure a text, order events within it (e.g., parallel plots), and 
manipulate time (e.g., pacing , flashbacks) create such effects as mystery, tension, or surprise.    

Historical Context Story Structure  Flashback Analysis Story Problem BME Conflict Sequence 
Tier 1  TIER 2: Fundamentals 

Plot Comparisons 
Tier 1  
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WRITING 
W.9-10.1  Argumentative             W.9-10.2  Explanatory                    W.9-10.3  Narrative 

 

SOURCE MATERIAL 
RL.9-10.9  Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme 
or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare). 

Theme Source Material Character Source Material Event Source Material 
Tier 1  

POETRY & LYRICS 
RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text. 
RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings.  

Poem / Lyric Analysis  Setting Impact Poem Structures Poetic Devices 
Tier 1  TIER 2: Fundamentals 

DEBATE 

 

Tier 1  
2 Reasons + Details 

 

Tier 2  
Explanatory Planner 

 

Tier 1  
Explanatory Planner 

 

Tier 2  
Narrative Story 

 

Tier 1  
Personal 

Narrative 

 

Tier 2  
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* Systematic, responsive scaffolding 

* Strategic use of high engagement 

tactics 

* Making thinking visible 

* Explicit 

* Strategic use of Formative & 

Summative Assessment 

* Scaffolding complexity of tasks 

* Scaffolding assistance 
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DVT INSTRUCTIONAL PARADIGM 

IDEAS Ą NOTES Ą ELABORATION 
Media analyzed to 

gleam key ideas 
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DVT INSTRUCTIONAL PARADIGM 

IDEAS Ą NOTES Ą ELABORATION 
Key ideas 

converted to 

DVT notes 



DVT Big Idea #5 

are all about Strategic Instruction 

DVT INSTRUCTIONAL PARADIGM 

IDEAS Ą NOTES Ą ELABORATION 
Students practice 

verbally  explaining 

ideas using the DVT as a 

guide  

Students use DVT as a 

pre-writing tool to guide 

composition writing   
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DVT INSTRUCTIONAL PARADIGM 

IDEAS Ą NOTES Ą ELABORATION 

2 phases of instructioné 

Phase 1: Teacher facilitated  

 (used when students are NOT familiar with the DVT)  

Systematic, explicit, co -constructing ideas as information is 

analyzed and DVT note -taking is guided  



DVT Big Idea #5 

are all about Strategic Instruction 

DVT INSTRUCTIONAL PARADIGM 

IDEAS Ą NOTES Ą ELABORATION 

2 phases of instructioné 

Phase 1: Teacher facilitated  

Peers collaborate as information is analyzed, converted to 

DVT notes, and then elaborated verbally or via writing  

Phase 2: Peer facilitated  

 (used when students ARE familiar with the DVT)  



Medium  

Comparisons  

STRATAGEM  

T.H.E.M.E  

Analysis  

STRATAGEM  

DVT Big Idea #5 

are all about Strategic Instruction 

    Each DVT has a òInstructional 

Stratagem ó that serves both as an 

instructional guide and as a lesson plan 

For exampleé 

Medium  

Comparisons  

DVT 

T.H.E.M.E  

Analysis  

DVT 


